THE NETWORK AND SDGS
The task of achieving the Education 2030 goals embodies elements central to the research and work of the BGL-ALC Network. The 2030 Agenda stresses, for example, the vital and beneficial role of learning and education in communities and societies, recognising that learning is imperative for achieving sustainable development, equity, and inclusion.
However, the 2030 Agenda is faced with considerable challenges to its target of bridging the gap between the global and the local to ensure the attainment of specified goals for accelerated social development. By signing the document, governments committed themselves to translate global targets into achievable national targets based on their often very different, often very ambiguous education priorities, national development strategies and plans, based, too, on the ways their education systems are organised, their often far from adequate institutional capacities and, of course, on the dramatically unequal availability of resources. National governments, municipalities, towns, cities and regions have a responsibility as policy and decision-makers to address global education and learning goals.
If education and learning SDGs are to be achieved, active participation and collaboration between communities around the world, including all relevant sectors and stakeholders, are required. While any practical change will be driven by measures taken by national, regional and local governing institutions, this will obviously need to be supported by effective "multi-stakeholder" partnerships, which means that no simple solutions at local levels are immediately available and that new forms of cooperation, new social alliances, novel forms of struggle and mobilisation must be developed and put into practice. Implementing the Agenda 2030 will require national, regional and global mechanisms for governance, accountability, coordination, monitoring, follow-up and review, reporting and evaluation. It will also require "enabling strategies" --another favourite, yet ominously hollow-sounding formula that is presumably meant to mean "getting things done" -including new partnerships and financing models.
It will be imperative, too, to promote processes that generate engagement with the SDGs at the community level. The goals and targets set out in the 2030 Agenda can, if at all, only be achieved if members of local communities take responsibility for implementing the SDGs in their own context. We wanted to ask whether communities can realistically be engaged to make global goals set by the UN their own local goals. The conference also sought to ask how individuals and collectives might contribute to achieving the Agenda 2030 for adult learning.
Some of the further questions that it seemed important to consider together included, for example: • How can cooperation between individuals and communities at national and transnational levels contribute to the development of genuine accessibility, equality and sustainability in adult learning? Sustainability, an obviously desirable target, remains often however, little more than a mere husk of a word, and means of measuring, or However urgent, however noble the ultimate SDG targets are, and we do not call them into question, as a research network which has consistently taken as its point of departure the lived world of people in the global and the local and their experience of learning in the teeth of ingrained systemic inequalities, discrimination, chauvinism, neo-colonialism, as well as class and race prejudice, we preferred to err in the direction of scepticism and sought to pose questions and promote debate on all of the above.
The European "refugee crisis" and the new character of populisms claiming to represent a response to the arrival of the victims of war, civil war and economic pressure in themselves raised serious question marks in the direction of the workings of international agencies, their programmes and the translation of the latter into national policies. The local and the global in the light of the trade conflicts unleashed by President Trump; Chinese economic expansion, the New Belt and Road and the new scramble for limited natural resources; the continuing implosion of whole societies in Syria, Libya, Yemen, Afghanistan, Venezuela (the list is long); the erosion of social and political conquests in Turkey, Hungary, Poland, and latterly Italy; the threats and promises for grassroots political action posed by the political disaster of Brexit, the costs of which remain at best uncertain -all these questions and more were on our agenda when we came together in Opatija.
At the time of writing, the entire agenda sketched in above has been further sharpened by the dramatic turn in the global environmental debate which has raised the question of immediate action and placed it for the time being at the centre of the global agenda, and without any of the habitual empty phrases (thanks essentially to the effect of Greta Thunberg and movements like Fridays for Future). In this sense, it seems clear that our discussions in Opatija by the Adriatic in 2018 were useful, were productive, yes, and yet they obviously fell far short of the demands now facing us.
A possible response might be frustration and discouragement. Both of these sensations have been felt after tiring conferences in the last years and, it can be argued, they are also necessary and often salutary. They serve to spur us on to change ourselves and our research praxis. Being able to turn and look back from a different place sharpens our self-criticism and allows us to perceive what is consistent and good, what is useful, what is informative, what, too, is unresolved or still the object of debate.
The role of adult education and learning in community processes has changed and, under the pressure of the kind of local and global scenarios referred to above, continues to change and demand from us new analyses, and that we take up new positions in order to understand. We are not interested in adult education only as a question of developing skills to read, write, make calculations and so on, or to simply acquire competences to become "employable", though the relative importance of each of these is clearly not in question. Adult education and learning, as has been pointed out already (Evans, Kurantowicz, & Lucio-Villegas, 2016, p. 2) can, however, be understood as well as a real process to help people to read the world and change it, a more general skill that is so important in the life of individuals and communities. To be able to interpret social reality can make all the difference. The six papers included in this thematic issue serve as examples of the very necessary work undertaken by researchers active in very diverse institutional or social environments in order to provide insights and materials without which at local and global levels the heterogenous learning environments in which we work cannot be sufficiently understood, questioned, or changed.
THE PAPERS
The first paper in this collection, "University teaching and learning in educational sciences: The case of andragogy in the Czech Republic", written by two researchers of the Faculty of Arts of the Palacky University in the Czech Republic, Jana Poláchová Vašťatková and Miroslav Dopita deals with the path taken by adult education in institutions of Higher Education in the Czech Republic and as such can be seen as representative of similar experiences in other post-Communist European countries. The authors argue that de-ideologization of Czech higher education was accompanied by many other changes after 1990 in the Czech Republic. In the context of local and global educational policy, the paper presents three periods of development of educational sciences including andragogy in Czech higher education after 1990, showing how changes influenced university teaching quality. In the research part, the study concentrates on changes made by its actorsnotably professors/associate professors -involved in the development of the educational sciences in the Czech Republic since the 1990s. Analysis of semi-structured interviews shows that change in educational sciences was framed by limited access to foreign literature and significant personnel changes, including the return of qualified academics from abroad. The promotion of andragogy in the Czech Republic demanded the development of methodology and a critical approach to adult learning. For individual academics, the new focus privileged research over teaching, though interaction with students remains central for the interviewees.
Turning to consider the bigger picture of educational provision for adults, this time from the perspective of the overarching discourses of the programme documents that shaped the provision of adult education over decades, in her paper, "Lifelong learning redefined: From sustainability to generational learning", Maria Bajner of the University of Pécs in Hungary sets out to identify the driving forces behind humanistic and utilitarian considerations in the opposing approaches of UNESCO and OECD, while it also addresses the role of political interventions that contributed further to confusion of the issues at stake. The author uses documentary analysis of studies and findings of international surveys to shed light on the ambivalent stances in educational documents towards the importance of lifelong learning. She argues that a shift in rhetoric from lifelong learning to generational learning is needed in order to eliminate what she calls the "doublespeak" of the documents. Her view is that the needs of younger generations in education are introduced too often to utilitarian values and economic expectations unmatched by educational processes. The ambivalence of the meaning of LLL may contribute, she argues, to a situation in which the jobs young adults are being trained for now might well disappear, and the curricula and learning material they are using today might well become useless or obsolete in 5-10 years. Bajner wishes to shed light on the ambivalent stances in UNESCO and OECD documents towards the importance of lifelong learning and to call attention to a move towards generational learning which she feels is undeservedly missed out from the political discourse on adult education.
Jayakumar Chinnasamy and Jeannie Daniels, respectively Research Student and Senior
Lecturer in the School of Education, University of the West of Scotland, United Kingdom, address the relevance of the SDGs for the work of institutions of Higher Education in their paper entitled "The role of universities and educators in developing and implementing sustainable developmental goals". The authors maintain that Universities and Higher Education Institutions (HEIs) in the UK are seen as having a social mission to deliver common good to society, both locally and globally. These institutions develop different policies due to global changes in Higher Education (HE), such as internationalisation and Sustainable Development (SD). Following UNESCO targets, they have an important role in setting sustainable developmental goals (SDGs) and also delivering them through teaching, research and other services. Effective delivery of SD practices relies, however, on educators who are directly involved in making the links between students and community. The authors point out that in practice educators are not everywhere involved in developing policies, which impacts on their ability to deliver. This research, set in Scottish HEs, investigates educators' perceptions of internationalisation in HE, how the concept is constructed and delivered in their universities, and what -if any -involvement these educators have in developing policy. This paper argues that educators, especially HE educators, have potential that is neglected in developing SDGs.
Cora Lindsay and Renata Seredyńska-Abou-Eid, from the School of Education at the University of Nottingham, United Kingdom, in their paper "Addressing the need for language support for the migrant and refugee community in the East Midlands, U.K.", touch on a central problem facing local communities and their institutions impacted by increasingly critical global urgencies, often wholly unconnected historically or geographically to the communities in the host country and affected by nothing other than the pernicious mechanisms of globalisation in its most negative of forms. For migrants and refugees, language is clearly essential for dealing with officials, engaging with employment, receiving healthcare and feeling relatively comfortable in a new environment. Despite this, there is no uniform approach to English language support for incoming migrants or refugees to the East Midlands. This paper discusses the situation regarding language provision for these communities and identifies the gaps in current language provision which derive from reductions in government funding over recent years. It looks at a mixed methods doctoral study that sought to identify the language needs of the Polish community in the region and describes a University of Nottingham initiative to address the gap in ESOL provision for adult learners, both migrants and refugees, in the Nottingham area.
Amira Khattab (Dark Matter LLC and Michigan State University) and David Wong's (Michigan State University, Associate Professor in the College of Education) paper, "Integrating Western and Arab leadership development practices: An example of the challenge bridging global and local adult learning perspectives", discusses the choices facing non-Western (and, it has to be added, post-colonial and consistently authoritarian) societies in their attempts to conform with and fulfil international educational goals. Faced with an insufficiently skilled labour force, the authors argue, Arab countries are looking to Western adult learning perspectives. However, Western practices, they write, cannot be implemented without consideration of regional culture. This large-scale study carried out by Khattab and Wong aims to identify best leadership development practices for Arab adult learners and examines how these practices might best fit with local cultural contexts. To determine effective practices for Arab leaders, the Delphi process was utilized to survey 24 experts in the field of executive education. In addition, eight experts were interviewed and 1,500 business leaders from 17 different countries were surveyed. Hierarchical Linear Modeling (HLM) was used to examine indices for individual level relationships, as well as country level relationships. Findings suggest that adult learning practices must be "customized" to address the tension between global and local perspectives. Previous experience of Western practices is equally important. However, traditional schooling experiences may foster deep resistance to unfamiliar ideas and practices.
The authors' use of the widely used, but equally widely criticised, schemata developed by Hofstede (and superficially deployed everywhere to achieve quick cultural "fixes") to develop their analysis of the shortcomings of much HE experience in Arab societies could be the subject of a separate discussion here. At the same time, Khattab and Wong represent very much what the mainstream in professional education and personnel development argues and serve here as a useful ignition point for an important debate.
This collection of thematic papers is concluded fittingly by Emilio Lucio-Villegas of the University of Seville, Spain. In his contribution with the title "Too many evenings. Learning Democracy from a Participatory Budget Process", Lucio-Villegas reflects on experiences linking adult education to citizenship and participation. As one of the founding convenors of the BGL-ALC Research Network, Lucio-Villegas unsurprisingly is convinced that citizenship is inseparably connected to social justice and social inclusion. He suggests in his paper that a key element in citizenship is participation in public issues which concern life in communities in order to build an egalitarian relationship among people. He connects here participation to a singular experience: to the Participatory Budget Experiment in the city of Seville from 2003 to 2007. He explores specific experiences within adult education through participatory research and the elaboration of teaching materials addressed to this end. Finally, he reflects in his paper on the consequences of these experiences for an emancipatory adult education that aims to teach and learn democracy.
BRIDGES OR GAPS?
The papers collected here represent something like a fixed image of research practices at the time of their presentation. They are certainly not representative of research practices and research methodologies of the general fields of adult learning, adult education, lifelong learning or beyond. They are in fact much too institution-bound and obviously nation-bound to stand as representative of the field as such. The conference Call attracted a good range of practices from an interesting range of research practitioners from around Europe. Their research preoccupations are mirrored in their theoretical concerns and their broad methodological perspectives. Thus, we have first and foremost a European set of views, problems, concerns, rationales and solutions. Moreover, the concerns are inward-looking (discussion of university policy, development, history, professional identity), institution-based (the university and its pedagogy), policy-focused (funding, regulations, roll-out, outcomes), and the research discourse and methodological rationale are centred on outcome-oriented analyses. Thus, the papers -and this holds true, too, for two of the three open papers in this thematic issue -show a marked preference in their discussion for exposition, description and comparison. Documentary analysis is employed, for example, without a theoretical framework for the identification of significant content nor for its deconstruction. The employment of key documents remains de-contextualised. Evidence is presented with neither contextual support of a theoretically representative corpus -however limited -nor theoretical grounding. Elsewhere, theoretical approaches -to the use of narrative in research design, for example -are little more than sketched in, relying on unsupported statements regarding their analytical potential and providing later little or no detail of how such analysis (narrative analysis, content analysis, focus group analysis, cultural constructs like "power-distance", for example, and so on) is conducted and what its intrinsic value for this research or other research activities might be. The very widespread practice of collecting individual or group data (the focus group is a frequently used format here) which is then cited out-of-context and essentially as convenient evidence, with none of the inconveniences that qualitative data notoriously possess (and rightly so) is represented here too, though the even commoner alternatives of summary and free interpretation of cumbersome quantities of real testimonies are more in evidence. A refreshing exception in the papers collected here is the employment of Polish-language transcripts in the original with English translations (see Lindsay and Seredyńska-Abou-Eid), even though in limited form.
Of course, this criticism is as much criticism of the format of the conference paper and the post-conference publication of the revised papers as it may be of the papers themselves. Our work is constrained by limits -funding, recognition by peers, time limits for presentations, word-counts, peer-reviews and so on. Many of these are salutary, some are desirable, all are inevitable. The literature review here frequently triumphs over the analysis of research data because the paper format provides the researcher with enough space to summarise and condense though not enough to argue and challenge. We may regret that this is often so, but we should also recognise that the slower task of exposition and presentation is also a part of our practice that deserves our critical attention.
In sum, then, there are arguably some important methodological gaps in parts of the papers collected here. Notwithstanding, they take their place here because they provide histories and showcase experiences which act as important bridges for the rest of us in our own research.
In 2018 we discussed the impact of SDGs and the limits of policy. Our authors here address questions of central importance that transcend the local, as well as questions that take their origin in the global sphere and invest the local experience, impacting individuals and communities as they unravel. It is to be hoped that with their various approaches these papers go some way to providing the means to read the experiences that have been, are currently, or will be among the problems that challenge us in our places of work and research.
Beside the six thematic papers, this issue also includes three open papers, a report and a book review. In their paper "Public school teachers' experiences of profound learning", Davin J. Carr-Chellman and Michael Kroth from the University of Idaho, US, discuss the role of a "teacher-as-lifelong-learner", set qualities of profound learning and learners and through in-depth focus group research with public school teachers analyse teachers' perceptions of profound learners and profound learning experiences. In the second paper "Adult literacy and basic education policies in a comparative perspective: Selected findings from four country cases", Alexandra Ioannidou and Carolin Knauber from the German Institute for Adult Education (DIE) investigate the interplay between the polity, politics and policies of adult literacy and basic education, drawing on qualitative data from an international-comparative project which examined basic education policies across countries, and presenting findings from four countries: Austria, Denmark, England, and Turkey. In the third open paper "Concepts of quality in evaluation practices in higher education: instrumentalization of relativistic quality", Jernej Širok from the Slovene Quality Assurance Agency discusses concepts of quality in higher education and by analysing evaluation reports of 485 study programmes, representing 49% of all accredited study programmes in Slovenia, argues that quality does not pursue the university's higher ideals but rather systematically helps to move higher education into the field of economic and legal relations and adapt it to economic interests. The issue is brought to a close by a report from practice on "20 years of online education at DOBA" prepared by Jasna Dominko Baloh and a book review The Position of Marginalized Groups in Society by Aleksandra Šindić.
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